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Abstract— In order to identify aspects of the University students' worldview. Use a qualitative cross-
sectional approach, with the ability to answer in relation to your position, position of the 3 universal
questions, and content analysis using the word cloud. Sample from a student from 10 of the 13 public

universities.
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I.  INTRODUCTION

Does the world view live in the head or in the whole man?
Does she live in the hours of the proclamation or in the
quiet hours of the private time of her life? Does he use it or
surrender to it? What counts is the person's existential
responsibility to get hold of a worldview. (Buber, 1962,
p.815)

Worldview (overview of the world). From the general sum
of knowledge, philosophers organized, systematically or
not, a kind of general panorama of all knowledge, forming
a totality of vision, a coordination of opinions intertwined
with each other. Particular way of perceiving the world,
generally, taking into account human relationships,
seeking to understand philosophical issues (human
existence, life after death, etc.); conception or worldview
(Etm. cosm (o) + vision). Cosmos - from the Greek
kosmos means order, as opposed to Chaos (Kaos),
disorder. Which translates the ideas of world, universe (J.
Machado, 1967, p.712).

Schaeffer (2013), said that comosvision "is the filter
through which a person sees the world" (J. Machado,
1967, p.712).

Bottom of the bottom on which a view of the world lands,
depending on what kind of roots it has, air roots or earth
roots, it decides what flows towards it in terms of
nutritional reality, it decides the content of the your reality
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and hence, the confidence of your performance. (Buber,
1962, p.814)

In the same sense, Geisler and Bocchino (2003) claim that
worldview is the lens through which people see the world.

The worldview is analogous to the intellectual lens through
which people see reality and that the color of the lens is a
strongly determining fact that contributes to what they
believe about the world. Furthermore, a worldview is a
philosophical system that seeks to explain how facts in
reality relate to and adjust to each other. Once the lens
components are brought together, it will focus on the
general plane of reality that gives a structure in which the
smaller parts of life harmonize. In other words, the
worldview gives shape or color to the way we think and
offers the interpretative condition to understand and
explain the facts of our experience. (Geisler & Bocchino,
2003, p.53)

Education, like any other human activity, cannot escape
the domain of metaphysics, because metaphysics is the
study of definitive reality, it is fundamental for the
elaboration of any concept of education and the variation
of metaphysical beliefs led to a different and even
educational approach divergent educational systems. One
of the issues of metaphysics is the cosmological aspect and
cosmology, which according to Knight (2001), consists in
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the study of theories about the origin, nature and
development of the universe as an ordered system.

The term “worldview”, synonymous with “worldview” or
in the German “Weltanschauung”, designates a general
way of conceiving the world or a perspective on this world
(Pessoa Junior, 2006). Crema (1989), defines a worldview,
saying that in addition to signifying a world view or
conception, it also expresses an attitude towards it.
Therefore, it is not a mere abstraction, since the image that
man forms of the world has an orientation factor and a
shaping and transforming quality of human conduct itself.
Implicit in every worldview is a path of action and
fulfillment. According to M. Santos (1955), with this
systematization it is possible to formulate, not only a
general opinion of everything that happens, but also
understand and relate an individual fact with the
formulated general view of the whole. In the same sense,
Sire (2009) stated that:

Few people have anything that comes close to an
articulated philosophy, at least as characterized by the
great philosophers. Fewer people still have an adequate
theology, however, all have a worldview. Whenever we
reflect on anything, from casual thinking (where did |
leave the watch?) To a deep question (who am 1?), We are
operating within a framework. In fact, only the hypothesis
of a worldview, even if it is basic or simple, allows us to
think. (p.15)

Cosmovisdo, according to Mendes (2012), is a structure
through which the person understands the data of life. A
worldview decisively influences how a person sees God,
as origins, the question of evil, human nature, values and
destiny.

Santos (1955) exemplifies the components inherent to the
worldview “In addition to the worldviews provided by
science and philosophy, one can also enumerate the det
determined by psychology, race, social class, historical
culture, as well as those provided by biology, mathematics,
physics ”(p.19). Buber (1962) did not see the possibility of
doing training work without a worldview. Accordingly,
Rohr (2013) reinforces that the founding educational work
is responsible for the process in which the member of a
worldview decides for it, in which he becomes familiar
with it, in which he seeks to deepen this knowledge in such
a way that he becomes identifies with the repercussions
that this vision has on him, in the concreteness of his life.
Someone can be born and grow up in a worldview. One
can socialize and acculturate in it. But if he does not go
through a moment when he decides for himself, she is not
really his. He needs to appropriate her in order to
recognize her as hers, feeling authentic with him in this
experience. As Buber (1962) further exemplifies that

ISSN: 2456-7620
https://dx.doi.org/10.22161/ijels.62.66

International Journal of English Literature and Social Sciences, 6(2)-2021

formative work educates participants from all worldviews
for authenticity and truth. It educates everyone to take their
own worldview seriously, starting from the authenticity of
the fund and moving towards the truth of the target.

We cannot exclude ourselves. We always carry ourselves,
with our historical situation, our concrete experience of
ourselves and the world, our horizon of understanding. The
concrete pre-understanding that results, even if it is
possible, should not be eliminated. It is the indispensable
condition for us to be able to ask about man. (Coreth,
1988, p.19)

According to Pestalozzi, cit. by Incontri (1997), about
beliefs, moral religion, is the one that leads to moral
autonomy, because it represents the valorization of
interiority and integrity, through the recognition of the
divine essence present in each human being and the
proposal of a lifestyle responsible and autonomous. The
moral religion defined by Pestalozzi is one that provides
the freedom not to be enslaved to one's own instincts and
the autonomy to transcend social morality, allowing
human beings to act responsibly according to the only true
and possible morality that is assumed by the individual
conscience.

In line with CRP, LBSE states, in Articles 3 and 4, that
one of the guiding principles of the educational system is:
“b) to contribute to the achievement of the student, through
the full development of personality, the formation of
character and citizenship , preparing him for a conscious
reflection on spiritual, aesthetic, moral and civic values
and providing him with a balanced physical development
”(p.6). According to the publication Global competency
for an Inclusive World (OECD, 2016), global competence
requires numerous skills / abilities, including the ability to
understand other people's beliefs and feelings, and to see
the world according to their perspectives.

It can be summed up by saying that worldview (world
view) is the fundamental cognitive orientation of an
individual or of an entire society. This orientation
encompasses its natural philosophy, its fundamental,
existential, normative values, its emotions and its ethics,
its ideology, that is, the image of the world imposed on the
people of a nation or community. by which an individual
interprets the world and interacts with it.

Therefore, this research also analyzed the students'
worldview centered on their beliefs, because, in order to
understand what they think and their arguments, it is
necessary, first, to take into account the concepts that
underlie and guide their conception of man and the world
and, therefore, way, they run through beliefs.
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Il. OBJECTIVE

Identify the worldview of students participating in the
study of Portuguese public universities.

KIND OF STUDY
We used in the scope of this investigation:
1. Qualitative approach, using an interview.

Brief justification for the use of the methodology
mentioned above:

» We use the Qualitative methodology, when analyzing the
interviews applied to the samples, as they are the main
guides, mentors of day-to-day practices, responsible for
the curricular plans and vision for the University and the
future of the students. As he points out (Morse, 2007) “The
qualitative researcher's laboratory is the daily life and
cannot be put in a test tube, connected, stopped,
manipulated or sent by the sewer. Therefore, the
development, description and operationalization of the
theory are often the results. ”

* Phenomenological, as as he reports (Maanen, 1990)
“What characterizes it in relation to other qualitative
methods, is that it seeks to discover the essence of
phenomena, their intrinsic nature and the meaning that
humans attribute to them”, as well as supports (Fortin,
2009) "The attention of researchers is focused on reality as
it is perceived by individuals" This was exactly our
intention, to identify the university profile, however,
through their feedback.

* Interview, “It has the advantage of including higher
responses, greater efficiency in discovering information,
low cost, responses obtained quickly and a high response
rate, ensuring better data validity.” (Fortin, 2009). This
instrument fit properly with the objective of this research,
which proposed to obtain information from students
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participating in the study of 10 Portuguese public
universities regarding their vision of worldview.

e The Cross-Sectional Study, as described (Harkness,
1995) apud (Fortin, Filion, 2009) “The Cross-Sectional
study consists of simultaneously examining one or more
sections of the population or several groups of individuals,
in a given time, in relation to a phenomenon present at the
time of the investigation. The processes considered can be
related to age, growth, personal development, etc. ” For
this reason, our study is also characterized as cross-
sectional, since the instruments of data collection, such as
the interview, were conducted only once, in only a certain
time, and thus not longitudinally.

I11.  PARTICIPANTS IN THE STUDY

For our study, it was an accidental and convenience
sample by quotas, as exemplified (Fortin, 2009) “The
accidental sample is formed by subjects who are present in
a specific place, at a precise moment and the quota
technique is used to ensure a representation of subgroups
or strata of the population. ” Exactly like the proposal for
this research, where students who were at that time and on
that day and only for the quotas were interviewed, that is,
using 1 3rd year student from 10 of the Portuguese public
universities, that is, from the 13 Portuguese public
universities, There were 10 universities under study:
University of Algarve, University of Aveiro, University of
Beira Interior, University of Coimbra, University of Evora,
University of Lisbon, University of Tras os Montes and
Alto Douro, University of Minho, University of Porto and
University Nova de Lisboa.

Public Universities Main Region Nature Fundation | Type
Headquarters

1 | Universidade Aberta Lisboa Estremadura University | 1988 Pdblica
2 | Universidade dos Acores Ponta Delgada Acores University | 1976 Pdblica
3 | Universidade do Algarve Faro Algarve University | 1976 Pdblica
4 | Universidade de Aveiro Aveiro Beira Litoral University | 1973 Publica
5 | Universidade da Beira Interior Covilha Beira Baixa University | 1986 Publica
6 | Universidade de Coimbra Coimbra Beira Litoral University | 1290 Publica
7 | Universidade de Evora Evora Alto Alentejo University | 197308l Publica
8 | Universidade de Lisboa Lisboa Estremadura University | 1910 Publica
9 | Universidade da Madeira Funchal Madeira University | 1988 Publica
10 | Universidade do Minho Braga Minho University | 1973 Pdblica
11 | Universidade Nova de Lisboa Lisboa Estremadura University | 1973 Publica
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12 | Universidade do Porto Porto

Douro Litoral

University | 1911 Publica

13 | Universidade de Tras-os-Montes e | Vila Real

Alto Douro

Tras-os-Montes e Alto Plblica

Douro

University | 1986

IV.  RESULTS AND DISCUSSION

Only because man does not fully understand himself. Just
because he remains an enigma and a mystery to himself,
just because his knowledge corresponds to not knowing
and his self-understanding is at the same time
incomprehension, he can and must ask what is specific and
specific to his being. (Coreth, 1988, p.11)

the results regarding the content analysis of the interviews
conducted with students from the 10 public universities in
portugal, the context of this study, will be presented by
category and subcategory.

in the total sample, the majority of students were male, 9
boys and 1 girl, falling into the 19-22 age group, all of
whom were single.

the categories were pre-established by the researcher on
departure and the subcategories emerged from the
interviewees' discourse.

category 1: the origin of man. (where we came from?)

regarding this category, in the interviewees' discourse,
subcategories emerge. the analysis of these subcategories
allows us to verify that the vast majority of the answers are
divided between god and evolution. however, they present
some nuances like big bang, adam and eve and cells, of
which the fragments of the quotes that follow are more
expressive:

EVOLUCAD

DEUS EVOLUCAD:

EVULUCAU

st BIG BANG“‘°E“i“ﬁ‘t‘h :

Dets | ‘ ) ADAO E EVA;:
| CELULA \ nEusEVﬂI.l.lGAﬂnws

% (HL
vesspe i o BN | B R A
J 1 - ) Bi6 BANG
4 i % £ 5 DEUS
B1G BANG sk aloetv BIs CELULA

DEUS yauacivs BiG BANG % CELULA
EvOLUCAD Evu LucAur['““ .
Big BaNG o

Fig.1: The origin of man. (Where we came from?)

Coreth (1988), says it is a philosophical question of the
first Greek thinkers about the arche panton, the principle of
all things. And that this question indicates the task that
falls to the philosophical thought of all times, that is, to
question everything about its principle. He also says that
this question is made from man and because of man and
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made to analyze the whole reality in which man
experiences himself, and thus recognize his own place and
his mission in that totality of being. The author states that,
regardless of how this question is asked or answered, the
truth is that this question constitutes an affirmation about
man himself and the way he concretely understands
himself in his world, in history and in the whole of reality.
“Everything we know about man, everything that each
man knows about himself, does not correspond to man.
What the man is attached to, what the man struggles with,
does not identify the man. His origin poses a problem for
him (Jaspers, 1965, p.48).

Category 2: The future of humanity? (Where are we
going?)

As for the argument given by the interviewees about their
vision of the future of humanity, they indicate a vision of
the future that is heading towards an end, not very
optimistic.

orausior  VOLTAR A DEUS

seruurns IMORTALIDADE o

EVOLUIR : SEPULTURA tyouue

DESTRUIGAD
cnns VOLTAR A DEus

EroLuR

4 mumunnni anuulsm 0 ESPACD;: DESTRUICAD s,
EVI]LIIII! m ) CADS
f‘.’n?&,'l'.u'!& Eﬂﬁ .§

= mnux R 0 ESPAL)

EMIS EVDLIJIE
Houst SEPULTURA CONQUISTAR D ESPAC s
SEPULTURA

INORTALIDADE
INORTALIDARE

Fig.2: The future of humanity? (Where are we going?)

These results or even the interest of this part of the
research go in the direction of what Rohr (2013) says, “the
search for a meaning of human life cannot exclude
thoughts about the end of life, death, which is part of life”
(p.113). As well as:

It is not intended to affirm a scientifically sustainable
truth, much less to offend someone in their personal
beliefs. These are reflections that we raise in terms of
hypotheses, in the sense of possibilities of thought that, as
such, open perspectives for analyzing a reality. If we do
not want to give up aiming at the fullness of the human in
its formation, we need to seek answers to the anxieties that
arise around the distance between the fullness as a goal of
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human formation and the finitude of human existence on
earth. (Rohr, 2013 p.114)

For Viktor Frankl, a neurologist and psychiatrist,
doctor of philosophy, survivor in four concentration camps
during World War 11, he is a reference in the literature that
deals with the question of the meaning of human life, the
author says that questioning oneself about the meaning of
life consists of what is most human in man, showing a
symptom of maturity as, in doing so, the individual is not
limited to pre-existing (traditional) ideals and values, but
has the courage to seek a personal sense for its existence
(Frankl, 1989).

Category 3: The purpose of your existence.
When asked about the “purpose of existence”, a diverse

view is perceived, ranging from | don't know, to helping
others or personal development.

SUSTENTABILIOADE

VIVER, DIVERTIR E APRENDER

NAU SEI NMSE!
NAD SEI
AR DA MARCA A AJUDAR 0S OUTROS
NAU SEI APENAS VIVER VASYNRBBREILIMDES
NAI!SH
APENAS VIVER MUUAR os oums

VOLTAR PARA 0 CRIADOR
VOLTAR PARA 0 CRIADOR VULTAR PARA n cRIAnnRNnDSEI
"”“s“iiSTENTABILIIJAIJE

AJUDAR 05 0UTROS

Fig.3: What is the purpose of your existence?

The study or reflection of this theme in education or
teaching, is defended by Rohr (2013):

Human life is reoriented to assume the fullness of its
dimensions and a new perspective on education is
inaugurated, which characterizes the composition of what
can be called an educational goal, which presents as a
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fundamental scope helping the student to realize the
meaning of their own life. (p.158)

In this same line of thought, Coreth (1988) states that
“man lives in the world and asks for the meaning of his
existence. It is an old question from humanity that cannot
be reduced to silence ”(p.223). The author also pointed out
that for Marx, who understood man only as a set of social
relations, the question of the meaning of life was a
bourgeois prejudice that socialism had to overcome.
However, Coreth, affirmed that the individual is not only
part of a whole, nor can he see its meaning in submitting to
a historical process. And if this answer can suffice while
one has a job that satisfies him and gives him a sense, what
happens when he has an incurable disease and can no
longer work? And what happens when he has severe pain
and cannot see any sense in it? And what happens when he
walks towards a certain death? Can this sense, of being a
function of society, satisfactorily explain the meaning of
human existence? (Coreth, 1988). For the author, it is not
only about individual existence; the meaning of the whole
history of mankind is also at stake, because, from the
moment we think where the meaning of all efforts and
failed struggles is, blood spilled uselessly, pains and tears
spilled in secret, injustices suffered until now and not yet
repaired? In his view, then, man is oriented towards an
absolute foundation and meaning. Therefore, Coreth
(1988) defends the purpose of existence as follows:

Man is faced with the problem of an absolute
foundation of meaning, a problem to which he cannot
escape. Because of this fact, there is always an authentic
experience of meaning based on faith in God. It thus
constitutes itself based on faith in God lived and felt in a
new intellectual world. This shows that the true origin and
that the existential place of the problem of God, of faith in
God, lies in the question of the meaning of human
existence and that the experience of meaning in God alone
reaches its ultimate foundation. (p.229)

Table 1 presents the summary of the categories and subcategories described above.

Categories

Subcategories

1. The origin of man

Interviewee 1) Big Bang and God
Interviewee 2) Big Bang

Interviewee 3) | don't know

Interviewee 4) Evolution

Interviewee 5) Cell

Interviewee 6) source-God

Interviewee 7) Adam and Eve

Interviewee 8) Adam and Eve and Evolution

Interviewee 9) Evolution
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Interviewee 10) Be divine

2. The future of humanity

Interviewee 1) Extinction

Interviewee 2) death

Interviewee 3) destruction

Interviewee 4) chaos

Interviewee 5) conquest of other planets
Interviewee 6) return to source
Interviewee 7) immortality

Interviewee 8) destruction

Interviewee 9) Explore other planets

Interviewee 10) Nirvana, evolve.

3. Purpose of existence

Interviewee 1) reaching higher beings

Interviewee 2) sustainability

Interviewee 3) live, have fun and learn

Interviewee 4) a wide range of probabilities

Interviewee 5) | don't know

Interviewee 6) spiritual and personal growth and development
Interviewee 7) leave a mark on someone

Interviewee 8) help others

Interviewee 9) just live

Interviewee 10) I'm looking for

V. CONCLUSION

We were able to identify the students' arguments about
their position regarding the worldview in relation to the
origin of man, it is divided between Evolution and God.

Regarding the vision of the future, where are we going ?,
we mostly identified a not very optimistic vision, more of
an absolute end (extinction), chaos and destruction.

About the purpose of existence a very diverse view, most
of which I don't know, of those who are looking for their
purpose for this life and those who think of developing,
having fun and helping others.

We were able to have a minimal notion of the vision of the
interviewed students participating in this study, from north
to south of the country in relation to their position in the
face of the so-called 3 universal questions, of which we all
seek an answer and all regardless of whether it is right or
wrong we must have our position and conviction.

It is noted, therefore, the need and relevance of an opening
so that universities can propose a space, transversal
disciplines, developing values, with respect for the holistic
being that the student is, also offering an education that is
harmonious, with a view to physical, emotional, spiritual
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growth and helping students to be convinced of their
beliefs or even know what they believe, therefore, a
curriculum that is not only intellectual is important.
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